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CHAPTER I

1.1 Introduction

It must be recognized that individual children learn and develop in different ways and at
different pace. So it is important to create a learning environment that responds to the needs of
every child, including those with disabilities. There is a growing consensus among professionals
and disability right organizations that inclusion in mainstream schooling is the appropriate way
to provide education for all children. Promoting inclusive education means support services will
be brought to the child, rather than moving the child to the support services; teachers and
classrooms will have to adapt rather than forcing the child to change (World Health

Organization, & UNICEF,2003).

xiii



	Certificate of Approval

